Student perception of open and mobile space designs for autonomous English language learning in Second Life

Abstract

This study follows from previous published studies by the author based on language learning designs for English technical writing and through MMOs, and completed Teaching & Learning projects focusing on collaboration and interdisciplinary learning. It reports on the results of a survey completed by Year One undergraduate students from an AUTHOR DEPARTMENT subject at the AUTHOR INSTITUTE regarding their perception towards and interest in using Second Life to supplement their language learning. Students were initially introduced to the concept of self-access learning via a tour of the University’s AUTHOR AFFILIATION, an alternative learning space governed by the AUTHOR DEPARTMENT. Then, as a practice writing task during class, EUS students were introduced to Second Life (SL) as a means to engage with discursive argumentation on the effectiveness of using a virtual world for English language learning. Thirty-one students responded to the survey which asked participants to consider their experience with AUTHOR AFFILIATION, SL and their daily interactions with the university community and whether they would be receptive to the idea of using a virtual mobile café to supplement their English language learning. Results indicated that most students (90%) liked the idea of learning in a virtual cafe because of its relaxing and familiar atmosphere as well as the potential to interact with other virtual learners; however, about half the respondents (40%) noted that they would consider a different design for the learning space. While the response rate was relatively small, this study reframes the characteristics of autonomy and language learning centres, and additionally is an area of independent language learning which has been little investigated, particularly in an Asian context. 
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Introduction

What is a self-access centre? This is a question that many educators and researchers of second language acquisition have been exploring, noting that the notion of self-access centres (SACs) and autonomy, while rooted in European educational thinking (Balcikanli, 2017; Laurier, Stewart, Thornton, Ray, Nakagawa & Rouault, 2017; and Gremmo & Riley, 1995) and the areas of Applied Linguistics and Education (Morrison, 2008), have developed and changed to move from the teacher to the learner, to complement the traditional face-to-face classroom (Gardner, 2001), to improve linguistic and independent learning skills, and to shift the teacher’s role to that of a mentor or advisor (Morrison and Navarro, 2012). Self-access and independent learning have taken a hold in Asia and other non-European parts of the world (Kongchan & Darasawang, 2015; and Gremmo & Riley, 1995): At present, in China, universities have established computer-based language centres, observing that the learning environment is a factor for student improvement in oral proficiency (Lu & Zhang, 2012); in Japan, students express that a non-restricted learning environment improves confidence and lowers anxiety (Kirova, Petkovska, & Koceva, 2012); and in Hong Kong, SACs support a multitude of languages and are being considered by secondary and primary schools (Gardner, 2001).  However, a new challenge has recently surfaced, manoeuvring attention to innovation in assessment of SAC effectiveness (Choi, 2017; Little, 2017; and Gardner & Miller, 1997) and the introduction of virtual resources and environments (Lai, Shum & Tian, 2016; and Gardner & Miller, 2011) as a response to cultural variation, lack of follow-through on techno-pedagogy, and the growing number of student registrations in our institutions (Gardner, 2017; Alzahrani & Wright, 2016; and Gremmo & Riley, 1995). 

In addition to the pedagogical implications of developing and implementing SACs, design considerations have also been a vital part of autonomous learning, even though research has been sparse in this area. Design environments should i) be communicative and allow natural interaction, ii) be an ideal place for students to access English resources (Cheng & Lin, 2010), iii) implement analysis and evaluation measures, iv) consider a variety of platforms, v) incorporate, interactive e-learning resources (Adnan & Zamari, 2012; Klassen, Detaramani, Lui, Patri, & Wu, 1994), vi) be pedagogically justified, vii) have institutional support, viii) be voluntary, ix) allow student input and management; x) offer teacher guidance; and xi) encourage students to move from guided individualised learning to eventual independent learning (Morrison & Navarro, 2012). In Hong Kong, at Lingnan University, a “Global Classroom” created in Second Life serves as an introductory language-learning activity between students in Hong Kong and the United States using audio voice communications, machine translation, and simulation of face-to-face interaction to negotiate communication between disparate cultures (Knutzen & Kennedy, 2012); and at City University of Hong Kong, the SAC uses a “self-serve supermarket” design (Klassen, Detaramani, Lui, Patri, & Wu, 1994). Interestingly, cafes have been integral components of research related to language acquisition (Gao, 2007) but never as the focus of the research, always as a physical location, and never within the context of a virtual self-access space. Some research has been conducted in virtual designs for language arts courses (AUTHOR, 2013), but little to none has been done in self-access learning in virtual environments (AUTHOR, 2016).

This study reports the results of a survey completed by first year undergraduate students from an AUTHOR DEPARTMENT subject at the AUTHOR INSTITUTE regarding their perception towards and interest in using Second Life to supplement their language learning during school studies (AUTHOR, 2013). Students were initially introduced to the concept of self-access learning (Morrison, 2008) via a tour of the university’s AUTHOR AFFILIATION, an alternative learning space governed by the AUTHOR DEPARTMENT. Then, as a practice writing task during class, AUTHOR DEPARTMENT students were introduced to Second Life (SL) as a means to engage with discursive argumentation on the effectiveness of using a virtual world for English language learning. Students responded to the survey which asked participants to consider their experience with AUTHOR AFFILIATION, SL and their daily interactions with the university community and whether they would be receptive to the idea of using a virtual mobile café to supplement their English language learning. The objectives for the VSAC project include

· Sharing independent language learning resources in an engaging and accessible space where collaborative autonomous English language learning may occur
· Providing an alternative, space-efficient medium for self-access learning which is available at all times, provided there is internet access
· Permitting primary users (AUTHOR DEPARTMENT students) and eventually external visitors (outside of the immediate AUTHOR INSTITUTE virtual campus environment) to have access to the AUTHOR INSTITUTE virtual campus, maintaining a “General” rating, so that no adult content or activities will be permitted at the site
· Potentially expanding to become a space offering projects in collaboration with other virtual world educators and institutions with a strong virtual world education element

A Literature Review follows, followed by Findings and Discussion and finally, Concluding Remarks. The results of this study are important as this is an area of independent language learning which has been little investigated, particularly in an Asian context.

Literature review

The history of SACs

The evolution of SACs has been influenced and informed by various cultural and institutional needs, technological advancements, and financial considerations. However, the outcomes of these autonomous learning spaces have not always been so easily realised or assessed. Gardner (2001), rather than giving a singular definition of SAC effectiveness, examines instead the complexity of defining and measuring effectiveness, noting that its relevance depends on the various members who engage with autonomous learning. Pointing to another study (Gardner & Miller, 1999), the author suggests that while SACs in Hong Kong universities are occasionally observed as being “cheap” replacements to the traditional classroom, they are complementary to classroom teaching, supporting a multitude of languages in addition to English, taken up by secondary and primary schools, and supported by the government with teacher training and resource acquisition. The idea of a “cheap” alternative does nevertheless raise some issues pertaining to affordability which should be addressed: in light of Hong Kong’s new four year Undergraduate curriculum for its tertiary institutes and the potential in student increase, limited physical space and supposed budget restrictions, the inclusion of a virtual self-access centre which can also be built in such a way that is conducive to a relaxing environment, self-reflection, communication in multiple languages, and accessibility to necessary resources should be a consideration. 

Gardner estimates that only a relatively few public studies have been conducted into the evaluation of SACs (Gardner & Miller, 1997; Dam & Legenhausen, 1996; and Star, 1994), also implying that the assessment of SAC effectiveness should be negotiated through forward-thinking techniques. Several explanations are given for the significance of investigating effectiveness: 1) limited resources means a greater body of students require effective means of accessing and utilising SACs; 2) measures of effectiveness help identify quality of practices which in turn map areas for improvement and materials and activity development; 3) effectiveness of SACs may encourage teachers to promote SACs to their students; 4) learners, in turn, may be more inclined to voluntary use SACs when witnessing their effectiveness; and 5) since a primary outcome for SAC usage is its effectiveness, the planning, design and implementation of such a space is crucial. In Hong Kong, time for SAC staff to manage their duties tends to be spread thinly, and it is therefore important not to simply emulate the measurement of effectiveness for taught courses in a space for autonomous learning especially when student users define their accomplishments through progress made in language learning and seem reluctant to develop learning strategies or achieve autonomy. This position, while outside of the context for this study, also introduces the possibility that a different set of measurements might be necessary for the effectiveness of a VSAC.

A further insight into the history of SACs purports that the introduction of and changes in SACs originate from the disciplines of Applied Linguistics and Education. Research by Morrison (2008) examines the role of SACs over thirty years in tertiary education, believing that the focus has moved from teacher to learner, and – very much line with the preceding study discussed (Gardner 2001) – is complementary to classroom learning and is global in scale, spanning across Europe, South American and South-east Asia. Morrison’s study, however, tackles trying to define the self-access centre suggesting that SACs 1) bring together both language and independent learning, 2) help learners improve both language and independent learning skills, and 3) provide necessary resources for learner support. 
 
The study, furthermore, also identifies several factors possibly slowing the effectiveness and efficiency of SACs, resulting in the emergence of The Natural Approach (Terrell, 1977) and Community Language Learning (Curran, 1976) – more humanistic approaches to teaching – a greater recognition of the learner as an autonomous individual, a more learner-focused approach to language education, and development of effective learning strategies. Other developments have surfaced, offering alternative goals of a self-access space
· A worldwide increase in the demand for, and commercialisation of, the learning of English as an international language of commerce and technology
· Responding to certain revolutionary factors (Sturtridge, 1997; and Toffler, 1970), institutions have set up resource centres to bring together an increasing variety of informational and technological aids (Drew & Ottewill, 1998; and McDevitt, 1996) 
· The SAC has been designed to potentially meet the needs of institutions facing an increasing numbers of students and their learning needs
This last point regarding SAC design (as well as Morrison’s intimation that autonomous learning requires both human and nonhuman support and that SAC teachers should collaborate as learning guides) is important to this study, as physical spaces may not be able to provide the same kinds of psychological or psychosocial affordances possible with virtual spaces. The following subsection of this Review investigates this idea further. 

SAC designs 

A natural next step from the introduction and implementation of the SAC is the design of the SAC itself. Although outside of the scope of this study, it is intended that the VSAC mentioned in this study will be developed and maintained by a team of ELC staff with extensive experience in the field of language education and design in virtual worlds with the assistance of an experience technician, who will be hired for the building phase of the project.  The existing AUTHOR INSTITUTE Virtual Campus will house the centre. It is understood that connecting to Second Life requires heavy bandwidth and so not all mobile devices or older desk tops will be able to connect; however, at least while students are on campus they will be able to access Second Life at any of the main computer labs. In this regard, Klassen, Detaramani, Lui, Patri, & Wu (1994) examine the “supermarket design” of the SAC at City University in Hong Kong encouraging learners to be active participants in a “self-serve” environment.  The students, who accessed the SAC primarily to satisfy the requirements of a remedial English programme, had little experience in studying independently and were compared with students who underwent their learning in the classroom to observe improvements made in English proficiency. 

The self-access programme was designed to aid students in developing a twenty-eight hour three-stage self-directed plan with a concluding outcome being independent language learning. Evidence from the study suggested that even though students who were learning in the classroom made more improvement in writing than those in assigned to self-access, the self-access students made more improvement in reading and indicated an increase in confidence, usefulness of self-access materials and effective organisation of the English foundation course. A recommendation from the study calls for providing students with immediate feedback in the form of interactive multimedia materials. Relevant to this present study, the use of virtual worlds such as Second Life have proven to be effective for language learning in the areas of both reading and writing while learning in immersive environments (Henderson, Hui, Grant & Henderson, 2009; and Sanchez, 2007). 

While it can be argued that Second Life is, in its own rights, a massive Self-Access Centre where users can retrieve and interact with multifarious learning tools and materials, performing a word search in Second Life for “self access” yields few results: Thomas Jefferson University provides “self guided” exhibits and a showcase home to help children with different learning abilities; the Centering Place affords “self-help” information for those suffering from depression; and the Particle Laboratory Learning Center uses “self-paced” classrooms for scripting. A paper by Knutzen and Kennedy (2012) reports the progress of a collaborative TESOL pilot project (with over 200 participants) exploring the integration of Second Life with the instruction of English courses at Lingnan University in Hong Kong. Coordination of online activities was done using the Moodle learning management system. A large non-traditional language learning facility was developed in SL in the style of a 1950's American diner on a private island, complete with Cadillac booths, traditional diner booths and tables, and outdoor campfire settings to facilitate conversational groupings. 

In Hong Kong, English language acquisition is viewed as a prerequisite for attending a university in the West, for entry into high-paying occupations, and as an important part of globalisation and international communication; and thus, both instant messaging (IM) typed chat and voice over internet protocol (VOIP) interactions were explored inside the virtual environment as media-savvy methods for language immersion. These two modes of chat may be used in conjunction or separately according to user preference, with instant messaging providing the inherent benefit of permitting second language learners additional time to compose and send responses. The British Academy and LanguageLab are two additional examples of successful virtual language projects with the latter being cited as providing hands-on learning scenarios such as going to the grocery store, reserving a seat on a flight or visiting a doctor. 

Use of mobile cafes in learning

Research into the use of cafe designs for self-access centre usage (either physical or virtual) seems to be lacking. In fact, little – if any – research seems to be put forth into the emotional or psychosocial effects of designs for independent learning spaces. However, cafes have been included in several studies as gathering places where learning has taken place. Gao (2007) describes a study involving members of an English learning club in China who participated in language learning through online interaction and physically, at a location called the Blue Rain Cafe; collaborative learning in this community was sustained through creation of self-images, development of self-identities and recognition of a sense of belonging. One of the goals for these language learners was to initiate a learning community and, importantly, “to maintain its cohesion on an ongoing basis” which is also an important distinction for the VSAC proposed in this present study.  Moreover, particular qualities which made the cafe a “dynamic place” for learning included
· A European design
· A space which encouraged contributions to online discussion
· An alternative location for meeting to the online environment

This last point is interesting when placed within the context of a VSAC: another way to consider it is that online communities by and large can remain online communities that can shift from one medium (static online / email communications) to another medium (immersive, three-dimensional virtual worlds) which resemble a familiar but creative environment, without concerns over English language proficiency, code-switching or turning language learning into an isolated, lonely experience. Of course, there are limitations to the realness of experience in a place like a virtual cafe – one cannot truly see the human quality in an avatar with little to no facial movement, and a virtual cup of coffee is never truly consumed – but a virtual learning space that is designed well and is planned properly affords the independent language learner an immersive, safe, and familiar learning space without the constraints of opening and closing hours, (de)registration or food / phone policies.

Australia, finally, has embedded cafe culture into the country’s work-education and rehabilitation system. Receiving government support in the amount of AUS$400,000 per annum, Local Learning and Employment Networks (LLEN) in Victoria partner with existing business and organisations to address problems faced by local youth and initiate innovative and practical solutions. Ferguson & Seddon (2006) place this project within the following framework: 1) a strategic alignment of partners, 2) steering and learning structures, and 3) distinctive service delivery spaces. These partnership outcomes are very much in line with those proposed by investigators of self-access centres. An important connection between Ferguson and Seddon’s study and this study is the recognition that such learning spaces have resulted from government and community collaboration to bring change to the youth labour market, school needs, and policies integrating “learning and earning” mandates. 

Subsequently, work-based learning has been studied in two cafes: one located in an Adult and Community Education (ACE) centre supporting the rehabilitative needs of brain damage sufferers, outside of the local commercial district; and the other a training cafe for work-education school apprentices, constructed especially to revitalise the community’s economy and youth labour force, opposite an industrial complex. Both cafes are spacious with bay windows, offering welcoming, supportive, accessible and developmental learning environments. Also, learning is paced and centred on collaboration, reflecting the precepts of this present study which emphasise that “autonomous,” “independent” and “self-access” are not synonymous with “isolation” or “aloneness.” A particular food culture seems to have surfaced from these social practices:
· A preference for emotional and relational learning over credentialing 
· A training relationship centred on socialised learning between all participants in the cafe over a teacher centred environment
· A learning space relevant to young people normally disengaged from the educational process in order to fill in the gap caused by skills shortages
· Overcoming possible “corrosion of character” (Sennett, 1998) due to a culture of consumption through a sense of local identity realised through the cafes as actors
As discussed in the following sections, participants in this study are also asked to consider the extent of their own material and social consumption in independent learning, and its potential effectiveness within a virtual mobile cafe. 

Methodology

Over the course of the 2012 – 2013 and 2013 – 2014 academic year, students from AUTHOR DEPARTMENT – a profession-specific subject under the AUTHOR INSTITUTE AND DEPARTMENT – were initially introduced to the concept of self-access learning (Morrison, 2008) via a tour of the University’s AUTHOR AFFILIATION, a self-access learning space overseen by the AUTHOR DEPARTMENT. Then, as a practice writing task during class, AUTHOR DEPARTMENT students were introduced to Second Life (SL) to interact with virtual residents and the surrounding landscape, and were asked to write a discursive essay on the effectiveness of using a virtual world for English language learning. Students responded to an online Google survey (see the Appendix) which asked participants to consider their experience with AUTHOR AFFILIATION, SL and the communities they frequent to relax or socialise in, and whether they would be receptive to the idea of visiting a virtual mobile café to supplement their English language learning. One bookstore voucher was offered as a raffle-drawn winning prize for students who participated in the survey.

Findings and discussion

Thirty-one students responded to the survey which focused on a learning medium already available at the AUTHOR INSTITUTE and used by several Departments and Schools. Students responded to four statements, addressing some of educational benefits sought after in autonomous learning: i) Encouraging students to develop autonomous learning strategies and explore the potential of emerging technologies; ii) Preparing students for future courses and the modern workplace where virtual world technology may already be used; iii) Exploring the potential for experiential learning through interaction with other virtual world users and in-world problem-based tasks; and iv) Building social awareness and networking skills by collaboratively navigating through an innovative learning platform.

1. I have used self-access resources in my learning

A majority of students (47%) who responded indicated that they had used self-access resources prior to completing the survey; two students (11%) had never used self-access materials, while eight students (42%) were not sure. 

Most of the comments (50%) referred to resources overseen by the AUTHOR DEPARTMENT AND AFFILIATION, resources available on the subject learning management system (LMS), and the E-portfolio; two students (16%) indicated they used materials (including videos) found on the Internet; while two students (16%) specifically noted that they sought out English speakers to interact with, and considered them to be “self-access resources.” Lastly, two students (16%) claimed they used Second Life, with one student using SL at home.

2. A virtual self-access centre (VSAC) should include the following

The VSAC project would combine emergent technologies and theories in self access language learning to create a collaborative autonomous learning space. One of the questions would be how the deliverables might be used in the actual teaching and learning process by the students. 

Fig 1. Student response to VSAC survey



As seen in Fig 1, those categories with the highest response rates included Creativity in design (21%), 24 hour access (20%), and Opportunities to interact with other users of Second Life (15%). The lowest response rate came from Familiar surroundings (7%). This last finding is interesting as it is out of line with established research claiming that students prefer virtual designs which are familiar (Minocha & Reeves, 2010; Mkrttchian, Kataev, Hwang, Bedi & Fedotova, 2014; and Steils, Tombs, Mawer, Savin-Baden & Wimpenny, 2015).

Additionally, in this study, students (whether participating in the study or participating in the general blended component of the subject) were given a brief introductory workshop on using Second Life and offered assistance through instructional videos and directions on the AUTHOR DEPARTMENT website. The Virtual Self Access Centre would complement the existing self-access facilities offered by the AUTHOR DEPARTMENT, utilising the current AUTHOR INSTITUTE Virtual Campus in Second Life as its foundation. There are also practical benefits in terms of finding alternative methods to cope with increases in student numbers due to changes in University curriculum.

3. How do you feel about the idea of using a mobile cafe or outdoor cafe as a self-access space for language learning?

Results indicated that most students (54%) liked the idea of learning in a virtual cafe because of its relaxing and comfortable atmosphere as well as the potential to interact with other virtual leaners (Gao, 2007); 17% (4 students) did not believe the design idea would work, suggesting the environment would not be suitable for everyone; and 29% (7 students) were not sure. However, about one-fourth of the respondents (16%) noted that they would consider a different design for the learning space (see question 4).

Some comments, however, are of particular interest:

“This new format of learning can attract people attention and motivate them to take a look on it. Also this will be more interesting than just sitting in the classroom.” 

Here, the student seems to have substituted the classroom with the VSAC rather than supplement it (see Gardner, 2001).

“Students can find information or sources about what they want to know or do not familiar with. Also, students can discuss with classmates if they found any difficulties in the class.” 

Here, the student does indirectly suggest that the autonomous learning can be collaborative in nature, rather than an isolated process (see Ferguson & Seddon, 2006).

The following three comments seem to suggest that the students have either not understood the question or have difficulty imagining design concepts in a virtual space:

“You can stay in the mobile cafe for too long. Otherwise, it may disturb others while running business.”

“I think it is quite relaxing for students to study in cafe and students can release themselves from the pressure of learning. However, students might not only concentrate on their study in cafe because students would like to enjoy food and coffee at the same time.”

“There are already laptops and tablets and they are quite popular. More, there are lots of wifi spots in HK which browsing the internet is never a problem. People visiting net cafe in HK usually for entertaining because the cafe could provide speedy computers and stable network which could be costly. I don't see mobile cafe for self-access learning could work because it requires neither the speedy computers nor the stable network.”

It can be concluded, nevertheless, that the idea of a café design – albeit virtual in nature – does instill some preconceptions about what is expected in this type of potential learning environment such as “real” food and drink, and (at least in a Hong Kong context) the idea that wifi is conveniently accessible everywhere and not just at cafes, and that time is money – therefore, insinuating that cafes are businesses focusing on profit and not a learner’s needs (see Ferguson & Seddon, 2006) or a place for relaxation. 

4. If you could design a different kind of self-access centre, would you?

While 8 students (42%) indicated they would not design a different VSAC if they could, and 8 students (42%) indicated they were not sure, 3 students (16%) considered a different design approach. One of the responses was located in the physical space, suggesting that situating a quiet, simple self-access centre in each University building would be a convenient alternative; and another recommendation was for a 24 hour accessible space. However, the third comment pointed to Minecraft – a virtual object-building world – believing that an administrative / technical team should provide the initial Centre platform – the tabla rasa – and “invite other users to build their own sub-centre”. 

The reaction to this question perhaps deserves further investigation since some of the major outcomes for the VSAC include i) providing AUTHOR DEPARTMENT students with an alternative, mobile platform to access independent learning materials; ii) developing a collaborative, knowledge-based community between students, and between students and university faculty / staff; iii) keeping students at the frontier of emerging technology and to acquire technical skills through a process that might be considered invaluable in their future career; and iv) cultivating a community of young academics and researchers in line with the mission and vision of AUTHOR INSTITUTE AND WEB ADDRESS). This is especially important for visual and experiential learners, and the current generation of students, many of whom have engaged in online gaming and find online virtual role play activities stimulating.

Limitations

There are three distinct areas which are potentially problematic for this study:

Support to develop and maintain the VSAC

· Taking over and maintaining one of the three Second Life islands once AUTHOR INSTITUTE’s contact with Linden Labs is terminated
· Faculty, staff and student training to use both Second Life and the VSAC
· Training for the AUTHOR DEPARTMENT’s IT office staff with the technical expertise to develop and maintain projects in Second Life
· The purchasing of pre-built items in Second Life – these are items built by other Second Life users who sell them to other uses through business transactions via the Second Life currency, Linden dollars. The ratio of Hong Kong dollars to Linden dollars is estimated at 1 to 32

The general approach to the study

· Better training of what a mobile or outdoor café are
· Survey participation was voluntary, and so numbers were low; additionally, reservation of classrooms with multimedia capabilities was dependent on availability
· Language in the survey itself needed to be adjusted after starting to remind students at all stages that they were answering questions related to a “virtual” self-access centre

Student perception of the study

· Students tend to find design in virtual worlds a challenging concept to envision and articulate
· Few students noted that they wished for familiar surroundings in a VSAC and most preferred an environment that was creative in design and content; yet, the latter students were not able to articulate this in later survey questions and those who did respond seemed to bring the idea of a VSAC back to a physical, familiar environment
· There is a general understanding that in places like Hong Kong, cafes are not necessarily spaces for relaxation and socializing; rather they tend to be viewed as places which are part of the financially-motivated fabric making up most of the Hong Kong business landscape

Part of the challenge of this study was persuading students to approach the outdoor café idea from different perspectives.

Concluding remarks

If you build it they will come – but will they come because they want to or because they’re told to (Lee, 2016; and Benson & Voller, 2014)? And when they come… will they learn (Lai, Shum & Tian, 2016; and Gardner & Miller, 2014)? These are additional considerations when planning, designing and building a virtual self-access centre. By no means is a mobile café the only possible design option when engaging with initial exploration; however, it seems that combining the creative with the traditional (or the familiar) are challenges that designers and builders of virtual language learning spaces should try to meet (Godwin-Jones, 2016; Bonk, Lee, Kou, Xu & Sheu, 2015; and Richards, 2015). Yet, the idea of introducing the café design as a self-access space for learning is an innovative and interesting one: while the mobile café manifests metaphoric embodiments such as “mobility”; “taking away” knowledge, having a “choice”, the outdoor café manifests those of “space,” “sunlight,” “casual and relaxing”. The hybridity envisaged here could serve as a foundation or springboard for further research into and practise in self-access learning in virtual environments.

Appendix

Second Life Self-Access Centre Survey

	Second Life self-access centre

	This survey is intended to gauge students' initial interest in using the virtual world, Second Life as a space for self access language learning ("self access" is defined as a learner's ability to visit, any time, a location to independently search for resources, develop language skills or seek help relevant to their learning), and may be used for research purposes. Only students whose name is included together with a contact email address will be entered into the HK$100 book coupon drawing. 

	Note: To help answer these questions, think back to your time with AUTHOR DEPARTMENT COURSES - remember we took a tour of AUTHOR AFFILIATION at the start of the semester and visited Second Life while preparing for a practice discursive essay - and also think about places in Hong Kong you might go to for relaxation or socialisation.

	Your name (both English and pin yin)

	Email address

	1. I have used self-access resources in my learning

· Yes
· No
· Not Sure

	If you answered "yes," please explain what self-access resources or activities you have engaged with.

	2. A virtual self-access centre (VSAC) should include the following:

· Creativity - in design and content
· Familiar surroundings
· 24 hour access
· Live help
· Learning resources developed specifically for the VSAC, and which can only be accessed from the VSAC
· Opportunities to work with other VSAC users from the AUTHOR INSTITUTE
· Opportunities to interact with other users of Second Life
· Areas for users to create their own learning activities
· Other


	3. How do you feel about the idea of using a mobile cafe or outdoor cafe as a self-access space for language learning?
(Type "mobile cafe" or "outdoor cafe" under Google or Yahoo images if you're not sure what these are.)

· Great idea
· It will never work
· Not sure

	Please explain your answer here.

	4. If you could design a different kind of self-access centre, would you?

· Yes
· No
· Not sure

	If you answered "yes" please describe your idea.

	Thank you for your responses!

	Additional enquiries about the survey may be emailed to me, AUTHOR, AUTHOR DEPARTMENT, AUTHOR INSTITUTE AND AUTHOR AFFILIATIONS.
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